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LOOK UP INTO THE SKY > Growing up as an Inlander
Year 2 Australian Curriculum Humanities and Social Sciences Focus

Topic of the unit

Inquiry Questions

Using the interactive resources located ‘www.flyingdoctor4education.org.au‘,
students explore growing up and going to school in Outback Australia,
then and now. Students recognise how the Royal Flying Doctor Service
and School of the Air affect the lives of children growing up in remote
areas. Students appreciate the history of a community.

> How are people connected to their place and other places?
> How does this connection influence factors such as health and
education for children in remote areas?
> What aspects of the past can you see today? What do they tell us?
> What remains of the past are important to the local community? Why?
> How have changes in technology shaped their daily life?

Students Develop and Understanding of
> The history of the Royal Flying Doctor Service and School of the Air, in
>

>
>
>

remote communities and what it reveals about the past (ACHASSK044)
The importance today of the Royal Flying Doctor Service and School of
the Air, in remote communities, and why it should be preserved
(ACHASSK045)
How changing technology affected the lives of children growing up in
remote parts of Australia. (ACHASSK046)
The connections of people in remote areas of Australia to people and
services in other places in Australia (ACHASSK050)
The influence of purpose, distance and accessibility on the frequency
with which people are able to access services (ACHASSK051)
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GROWING UP AN INLANDER >
Aim of the Unit:
The Royal Flying Doctors (RFDS) Growing Up as an Inlander is a
Humanities Social Science Year 2 unit of work. The content descriptors for
this unit are from the Australian Humanities and Social Science Curriculum
v8.2 (www.australiancurriculum.edu.au). The unit is based on the activities
found on the RFDS Education website, (www.flyingdoctors4education.org.au),
in the Foundation to Year 2 section. It has been designed to build students
knowledge of the Royal Flying Doctors and the School of the Air.
Throughout the lessons students should gain an understanding of the
challenges caused by distance and remoteness, medically, educationally
and socially. They will see how these innovations and changing
technologies have impacted on the lives of those growing up in these
places. They will draw conclusions on the importance of the organisation
to these communities both in the past and today.

Year 2 Level Description
The Year 2 curriculum extends contexts for study beyond the personal to
the community and to near and distant places that students are familiar
with or aware of, exploring connections between the past and present and
between people and places. Students examine remains of the past in their
local area, coming to understand how connections have changed the lives
of people over time and space and how their community values and
preserves connections to the past. They study where they are located in
the world and how the world is represented on maps and through place
names that reveal the history and value of these places. Students explore
other cultures’ connections to their local place and their own connections
to distant places. Through a study of technological change, students see
how they are both similar and different to people in the past and how they
are connected to places near and far. The idea of citizenship is introduced
as students think about how people are connected.
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The content provides opportunities for students to develop humanities
and social sciences understanding through key concepts including
significance, continuity and change, cause and effect, place and space,
interconnections and perspectives and action. These concepts may
provide a focus for inquiries and be investigated across sub-strands or
within a particular sub-strand context.

Year 2 Achievement Standard
By the end of Year 2, students describe a person, organisation, site and/or
event of significance in the local community and explain why places are
important to people. They identify how and why the lives of people have
changed over time while others have remained the same. They recognise
that the world is divided into geographic divisions and that places can be
described at different scales. Students describe how people in different
places are connected to each other and identify factors that influence
these connections. They recognise that places have different meaning for
different people and why the significant features of places should be
preserved.
Students pose questions about the past and familiar and unfamiliar objects
and places. They locate information from observations and from sources
provided. They compare objects from the past and present and interpret
information and data to identify a point of view and draw simple
conclusions. They sequence familiar objects and events in order and sort
and record data in tables, plans and on labelled maps. They reflect on their
learning to suggest ways to care for places and sites of significance.
Students develop narratives about the past and communicate findings in a
range of texts using language to describe direction, location and the
passing of time.
Overview
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RFDS BACKGROUND INFORMATION >
RFDS

John Flynn

The Royal Flying Doctor Service (RFDS) takes the finest care to the furthest
corners of Australia.

> The RFDS began as the dream of the Rev John Flynn, a minister with

It is one of the largest and most comprehensive aeromedical organisations
in the world, providing extensive primary health care and 24-hour
emergency service to people over an area of 7.3 million square kilometres.
The service began in 1928 as an emergency rescue service and today
delivers extensive primary healthcare and 24-hour emergency services to
those who live, work and travel throughout Australia. The RFDS reaches
80% of Australia with no patient more than two hours away from help. Last
year the RFDS assisted 282 000 people through emergency rescues, clinic
services, patient retrieval and inter-hospital transfers or tele-health
services.
The RFDS is a federation, with each of the six Sections operating within a
federal agreement, under the governance of the Federation board,
members of which voluntarily contribute their time.

the Presbyterian Church. He witnessed the daily struggle of pioneers
living in remote areas where just two doctors provided the only
medical care for an area of almost 2 million square kilometres.

> Flynn’s vision was to provide a ‘mantle of safety’ for these people and
on 17 May 1928, his dream had become a reality with the opening of
the Australian Inland Mission Aerial Medical Service (later renamed the
Royal Flying Doctor Service) in Cloncurry, Queensland.

>

>
>

RFDS is funded through a combination of the Australian Government,
State and Territory Governments and our own fundraising initiatives and
the provision of other services.
Delivered by a dedicated team of professionals, using the latest in aviation,
medical and communications technology, and supported by a vast
number of volunteers and supporters, the RFDS is vital for those that live,
work and travel in rural and remote Australia.
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Timeline
The very Rev John Flynn OBE (1880-1951), ‘Flynn of the Inland’ lived in
the Outback for the most of his life, setting up hostels and bush
hospitals for pastoralists, miners, road workers, railwaymen and other
settlers.
In 1912, he established the Australian Inland Mission to minister to the
spiritual, social and medical needs of people in the Outback.
In 1917, he received an inspirational letter from Lieutenant Clifford
Peel, a Victorian medical student with an interest in aviation. The
young man and war hero suggested the use of aviation to bring
medical help to the Outback. Shot down in France, he died at just 24
years of age and never knew that his letter became a blueprint for the
creation of the Flying Doctor Service.
For the next ten years, Flynn campaigned for an aerial medical service.
His vision was to provide a ‘mantle of safety’ for the people of the bush,
and his vision became a reality when his long time supporter, HV
McKay, left a large bequest for án aerial experiment’ which enabled
Flynn to get the Flying Doctor Service airborne.
Background Information
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> At this time, Flynn also met Hudson Fysh, a founder of QANTAS. In

Tasmanian Specific

1927, QANTAS and the Aerial Medical Service signed an agreement to
operate an aerial ambulance from Cloncurry, Queensland.
> When our first pilot, Arthur Affleck, took off from Cloncurry on 17 May
1928, he was flying a single engine, timber and fabric bi-plane named
‘Victory’

> 1960 - RFDS was officially established in Tasmania to provide a 24 hour

> He had with him the very first of our flying doctors, Dr Kenyon St
>

>

>

>
>
>
>

Vincent Welch.
In those days, not much territory was charted, so our pilots were
forced to navigate by river beds, fences, telegraph lines and other
familiar landmarks. Despite these obstacles, in its inaugural year, the
Aerial Medical Service flew 50 flights to 26 destinations and treated 225
patients.
On November 11 1928 an electrical engineer named Alfred Hermann
Traeger invented a simple but ingenious device. His ‘pedal wireless’
was a major communication breakthrough, bolstering the fledgling
Flying Doctor Service and transforming life in the outback. Prior to his
invention radio contact between the Flying Doctor Base and the
stations did not exist.
In 1934 the Presbyterian Church handed the service over to the
Australian Aerial Medical Service and sections were established across
Australia.
In 1942 the Service was renamed the Flying Doctor Service.
The School of the Air was established in Alice Springs in 1951.
In 1955 HM Queen Elizabeth II added the prefix ‘Royal’ to its name in
recognition of the service’s valued contribution to the outback.
Today we own a fleet of 71 fully instrumented aircraft with the very
latest in navigation technology. Our pilots annually fly the equivalent
of 34 round trips to the moon and are responsible for the care of over
270 000 patients.
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emergency evacuation and inter-hospital aero-medical transfer
service. Aircraft were chartered from Tasmanian Aero Clubs.
> 1993 – The Tasmanian Section purchased its own plane.

>

>
>

>

What we do in Tasmania.
In Tasmania the RFDS works under contract with Ambulance Tasmania
to fill the vital role in the delivery of essential health care services by
supplying the state’s fixed wing air-ambulance. The RFDS operates 24
hours a day, 7 days a week and provides Tasmanians with services
which include emergency trauma evacuations and inter-hospital
transfers to take patients to the specialist care they need.
The RFDS also delivers a range of primary health care services and
community projects for the benefit of all Tasmanian
The generosity of our supporters has enabled the RFDS to provide
specialist medical equipment and ancillary aviation equipment for the
aircraft, patient transfer facilities at regional airports and medical,
dental and nursing scholarships for young Tasmanians to experience
working in remote communities in Outback Australia. In addition,
RFDS Tasmania supports the provision of dental services to Flinders
Island and is currently expanding preventative health programs in
regional areas of the state.
Our plane – Beechcraft King Air B200C. Twin engine turbo-prop
aircraft. Configuration – two stretchers/5 seats or 1 stretcher/7 seats.
Fully pressurized and has a range of 1000 Nautical miles and a max
height of 35000 feet. Costs more than 11 million dollars to purchase
and equip as a flying intensive care unit.

Background Information

5

RESOURCES >
Useful Websites

Useful Books

www.flyingdoctor4education.org.au

> Bush kids : growing up on an outback station in Australia / Jennie
Bucknell

www.flyingdoctor.org.au

> Radio Rescue / Jane Jolly and Robert Ingpen
www.youtube.com
http://www.abc.net.au/btn/story/s3610675.htm

UNIT LESSONS >
Stage

Online unit/page

Orientation

Geography. P 1/2

What do you know about the Royal Flying Doctors? Who are the Royal Flying Doctors
and What do they do.

View

Geography p3/4/5

School of the Air

View

Geography p6 History p1

Comparison between our school and School of the Air.

View

History P5

School of the Air – Then and Now

View

History P6

School of the Air Song.

View

Geography P7-10

Virtual Excursion to the School of the Air – Broken Hill.
(This is a map reading and comprehension activity.)

Explore

History P1

Personal Accounts of being sick or injured.

Explore

History P2/3

Sarah’s Story

Make

Geography P1

Diagram of Sarah’s ‘Classroom’.

Make

History P3/4

Pretend you are a School of the Air Student. Then and now.

Make

History P1/2

Contribute an article to the School of the Air Magazine.
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Lessons
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CURRICULUM LINKS > Content Descriptions
Questioning
Pose questions about past
and present objects, people,
places and events(ACHASSI034)

Researching

Analysing

Evaluating and Reflecting

Communicating

Collect data and information
from observations and
identify information and data
from sources provided
(ACHASSI035)
Sort and record information
and data, including location,
in tables and on plans and
labelled maps (ACHASSI036)

Explore a point of view
(ACHASSI038)
Compare objects from the
past with those from the
present and consider how
places have changed over
time (ACHASSI039)
Interpret data and
information displayed in
pictures and texts and on
maps (ACHASSI040)

Draw simple conclusions
based on discussions,
observations and information
displayed in pictures and texts
and on maps(ACHASSI041)

Present narratives,
information and findings in
oral, graphic and written
forms using simple terms to
denote the passing of time
and to describe direction and
location (ACHASSI043)

Compare opinions about
characters, events and
settings in and between texts
(ACELT1589)

Media Arts

Design and
Technologies

Cross Curricular Opportunities / Links to other areas
English
Understand that spoken,
visual, and written forms of
language are different modes
of communication with
different features and their
use varies according to the
audience, purpose, context
and cultural background.
(ACELA1460)
Create events and characters
using different media that
develop key events and
characters from literary texts
(ACELT1593)
Discuss how depictions of
characters in print, sound and
images reflect the contexts in
which they were created.
(ACELT1587)

Understand that language
varies when people take on
different roles in social and
classroom interactions and
how the use of key
interpersonal language
resources varies depending
on context. (ACELA1461)
Create short imaginative,
informative and persuasive
texts using growing
knowledge of text structures
and language features for
familiar and some less familiar
audiences, selecting print and
multimodal elements
appropriate to the audience
and purpose (ACELY1671)
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Mathematics
Interpret simple maps of
familiar locations and identify
the relative positions of key
features (ACMMG044)
Describe and draw two-dimensional shapes, with and
without digital technologies
(ACMMG042)

Create and present media
artworks that communicate
ideas and stories to an
audience (ACAMAM055)

Identify how people design
and produce familiar
products, services and
environments and consider
sustainability to meet
personal and local
community needs
(ACTDEK001)
Explore needs or
opportunities for designing,
and the technologies needed
to realise designed solutions
(ACTDEP005)

Cirriculum Links
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TEACHING AND LEARNING >
Teaching Strategies and Learning Experiences

Assessment
Opportunities

Differentiation

Resources

To be added by the
teacher to suit the
needs of the students in
the class.

> Online unit -Geogra-

View
Lesson 1 - Who are the Royal Flying Doctors and what do they do?
> Use the visual thinking routine ‘Think, Puzzle, Explore to discover what
>
>
>
>

the children already know about the Royal Flying Doctor Service and
what they would like to know and record in the thought bubble.
View photos in the Resources section – RFDS Today as a prompt. Use
the routine See, Think, Wonder to allow students to explore what is
happening in the photos.
Ask students to share any experiences they have had with the RFDS
If most students have a story to share, students could write about the
experience and illustrate their story to create a display in the
classroom.
Use the PowerPoint slide to view and discuss the various roles of the
Royal Flying Doctors.

Lesson 2 – School of the Air
> View the two different pictures on page 3 and discuss the similarities
>
>
>

>
>
>
>

and differences. Use the Compare/Contrast chart to record your
observations.
Think, Pair, Share the answers to the following questions – How do
you get to school? How long does it take you to get to school?
View the picture on page 4. How would you get to school if you lived
here?
Explain the context of the picture to help students gain an
understanding of the isolation of living here. Discuss what the
buildings might be, what sorts of things are missing that they like to
visit, the distance to the nearest town, the scale of the picture (point
out the size of the roads, compare the size of the trucks etc to
demonstrate the distance)
Children should gain an understanding of how far they are from
everything and how long it would take to do things they take for
granted – such as going to school, medical care, friendships etc
How do you think they might solve the problem of being so far from
school?
Watch the documentary on page 5.
Discuss what they have learned.
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> (ACHASSK044)
> (ACHASSK051)
Diagnostic assessment
opportunities:
- use the discussion to
determine students'
current knowledge of the
Royal Flying Doctors.

phy Page 1 & 2

> Photos – RFDS Today
> PowerPoint – What the
RFDS Do.

> Think, Puzzle, Explore
visual thinking
reference sheet.
> See, Think, Wonder –
visual thinking
reference sheet.

> ACHASSK044)

> Online unit Geography

> (ACHASSK050)

> Internet connection

> (ACHASSK051)
Formative Assessment

p 3/4/5

Compare/Contrast
Picture 1/Picture 2
> Think, Pair, Share –
visual thinking
reference guide.

Teaching & Learning
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Lesson 3 – Comparison between our school and school of the air.
> Discuss the video clip previously watched on school of the air. Use
>
>
>
>

provided tables to record the differences between the two types of
schooling.
What is the same about the two types of schooling
Use the visual thinking routine compass points to scaffold student’s
thinking and points of view.
Which type of school would you prefer to attend and why?
Prepare a piece of persuasive writing to share your reasoning.

Lesson 4 – School of the Air – Then and Now
> View the two photos depicting the past and the present.
> Discuss what you see in each photo.
> Use the Venn Diagram to record the changes and similarities.
> Discuss the effects on lives that this would have.

Lesson 5 – The School of the Air Song
>
>
>
>

> (ACHASSK046)

> Online unit Geography

> (ACHASSK050)

> Persuasive Writing
> Planning Template

> (ACHASSK051)

p 6. History p ½

Compass Points –
Visual Thinking reference sheet.

> ACHASSK045)

> History p5

> ACHASSK046

> Template

Venn Diagram

> History p6

Read
Discuss meaning
Try to sing
Extension – Innovate a song for your class/school.

Lesson 6 – Virtual excursion to the School of the Air – Broken Hill
(Map reading and comprehension activity)
> Open Google Maps and preload Broken Hill
> Discuss the different views and what they mean.
Use the Street View of the RFDS Care Bear, as an example of Street

> Geography p7-10
> Google Maps

> View. Discuss how the teddy would look in a satellite view. Draw a
satellite view of the bear.

> Use the maps to explore Broken Hill and answer the comprehension
questions provided.
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Explore
Lesson 7 – Personal accounts of being sick or injured
> When was a time when you were sick or injured?
> What happened?
> What medical care did you need to get better?
> Write your story on a Royal Flying Doctors Care Bear.
Lesson 8 – Sarah’s Story
> Go on a tour of a RFDS plane. Explore the plane and hear Sarah’s story.
> Discuss the things you see on the plane.
> Answer the comprehension questions about Sarah’s story

> (ACHASSK050)

> History p1
> RFDS Care Bear Sheet

> (ACHASSK045)

> History p2/3
> Interactive Whiteboard

> (ACHASSK051)

or similar

Make
> Geography p1
> See, Think, Wonder –

Lesson 9 – Design Sarah’s Classroom
> Use See the following in your room, think about how you like/use it,
>
>
>
>
>
>
>

Visual Thinking
reference sheet.
> Art paper to draw
Sarah’s room.

wonder what Sarah would have.
The things you have in your classroom to help you learn and enjoy
your time.
The amount of space you have and the other resources you use.
The space that Sarah might have in her house.
The things Sarah would need to be able to do her lessons.
What things do you have might she not have?
Decide the type of ‘view’ you will use to draw your diagram. (Street/Satellite)
Use this information to draw a diagram of Sarah’s classroom.
Label the parts of her classroom.

Lesson 10 – Pretend you are a School of the Air student then and now
> Remind students of the Venn diagram they completed earlier
comparing and contrasting the past and present of the School of the
Air.
> Display the photo that shows the present day School of the Air
classroom.
> Students use this photo to put themselves in the shoes of the student
and complete planning sheet. (Circle of Viewpoints – visual thinking
routine may help scaffold student’s thinking.)
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> (ACHASSK044)

> History p3/4
> Completed Venn

> (ACHASSK045)

> Photos depicting the

> (ACHASSK046)

Diagram

past and present of the
School of the Air
> Circle of Viewpoints –
Visual Thinking
reference sheet.

Teaching & Learning
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> Repeat for the photo showing students in 1970.
> The two pieces should demonstrate the students understanding of
> what life was like, how it has changed and what challenges remain.
Lesson 11 – Contribute an article to the School of the Air Magazine
> Using the information above write a recount of your day for the school
magazine. (Swap recount for a genre of your choice)
> If you wanted to extend this activity and make a magazine, students
could make the rest of what might be in this magazine. (Puzzles, new
stories etc.)

Summative Assessment
Opportunity: Student
responses should
demonstrate their
understanding of the
Content Descriptions
of the unit.

> History p1/2
> Student Task sheet.

Feedback to Students (These are suggestions. Teachers will need to vary according to the requirements of their curriculum and the needs of their students.)
Ways to Monitor
Learning and
Assessment

Class teacher:
Initially plan the teaching, learning and assessment needs of all learners and make adjustments to the unit plan as necessary
Use diagnostic and formative assessment opportunities throughout the unit to plan for students learning and assess student
knowledge development
Mark presentations and moderate with colleagues to achieve consensus and consistency of teacher judgment

Feedback to Students

Teachers:
Plan opportunities for conversations to provide ongoing feedback (spoken and written) and encouragement to students on
their
strengths and areas for improvement
Reflect on and review learning opportunities to individualise learning experiences required
Provide multiple opportunities for students to experience, practise and improve knowledge, processes and skills
Students:
Identify what they can do well and what they need to improve
Provide feedback to a peer on interaction skills and suggest some strategies for improvement (written and spoken feedback)

Reflection on the Unit
Plan

At the conclusion of the unit teachers can reflect on the unit for future planning by answering the following questions:
What worked well in this unit?
What was a stumbling block?
How would you refine it?
What trends and gaps in learning have you identified?
How will you build on these learning experiences next term and beyond?
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Teaching & Learning

Feedback to Students
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COMPARE & CONTRAST >
Picture 1

Different Features:

Picture 2

Similar Features:

Different Features:

Write a sentence showing the differences between our school and School of the Air
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Compare & Contrast
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PERSUASIVE PLANNING >
Name:

Date:

Topic: The best school to be a student at. Introduction (State your position)
I would prefer to be a student at
Argument 1
>

Reasons

Argument 2
>

Reasons

Argument 3
>

Reasons

1.

1.

1.

2.

2.

2.

Conclusion
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Persuasive Planning
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THEN

NOW
SAME
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‘s story
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Story
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THINK / PUZZLE / EXPLORE
A routine that sets the stage for deeper inquiry

SEE / THINK / WONDER
A routine for exploring works of art and other interesting things

1. What do you think you know about this topic?

1. What do you see?

2. What questions or puzzles do you have?

2. What do you think about that?

3. What does the topic make you want to explore?

3. What does it make you wonder?

Purpose: What kind of thinking does this routine encourage?
This routine activates prior knowledge, generates ideas and curiosity and sets
stage for deeper inquiry.

Purpose: What kind of thinking does this routine encourage?
This routine encourages students to make careful observations and thoughtful
interpretations. It helps stimulate curiosity and sets the stage for inquiry.

Application: When and Where can it be used?
This routine works especially well when introducing a new topic, concept or
theme in the classroom. It helps students take stock of what they already know
and then pushes students to identify pzzling questions or areas of interest to
pursue. Teachers can get a good sense of where students are on a conceptual
level and, by returning to the routine over the course of study, they can identify
development and progress. The third question is useful in helping students lay the
ground work for independent inquiry.

Application: When and Where can it be used?
Use this routine when you want students to think carefully about why something
looks the way it does or is the way it is. Use the routine at the beginning of a new
unit to motivate stu-dent interest or try it with an object that connects to a topic
during the unit of study. Consider using the routine with an interesting object near
the end of a unit to encourage students to further apply their new knowledge and
ideas.

Launch: What are some tips for starting and using this routine?
With the introduction of new topic - for example, earth, leaves, fractions,
Buddhism - the class can engage in the routine together to create a group list of
ideas. Between each phase of the routine, that is with each question, adequate
time needs to be given for individuals to think and identify their ideas. You may
even want to have students write down their individuals ideas before sharing them
out as a class. In some cases, you may want to have students carry out the routine
individually on paper or in their heads before working ona a new area.
Keep a visible record of students’ ideas. If you are working in a group, ask students
to share some of their thoughts and collect a broad list of ideas about topic on
chart paper. Or students can write their individual responses on post-it notes and
later add them to a class list of ideas.
Note that it is common for students to have misconceptions at this point—include
them on the list so all ideas are available for consideration after further study.
Students may at first list seemingly simplistic ideas and questions. Include these on
the whole class list but push students to think about things that are truly puzzling
or interesting to them.

Launch: What are some tips for starting and using this routine?
Ask students to make an observation about an object--it could be an artwork,
image, artifact or topic--and follow up with what they think might be going on or
what they think this observation might be. Encourage students to back up their
interpretation with reasons. Ask students to think about what this makes them
wonder about the object or topic.
The routine works best when a student responds by using the three stems
together at the same time, i.e., "I see..., I think..., I wonder...." However, you may
find that students begin by using one stem at a time, and that you need to scaffold
each response with a follow up ques-tion for the next stem.
The routine works well in a group discussion but in some cases you may want to
ask students to try the routine individually on paper or in their heads before
sharing out as a class. Stu-dent responses to the routine can be written down and
recorded so that a class chart of obser-vations, interpretations and wonderings
are listed for all to see and return to during the course of study.

THINK PAIR SHARE ROUTINE
A routine for active reasoning and explanation

Think Pair Share involves posing a question to
students, asking them to take a few minutes of
thinking time and then turning to a nearby
student to share their thoughts.

Purpose: What kind of thinking does this routine encourage?
This routine encourages students to think about something, such as a problem,
question or topic, and then articulate their thoughts. The Think Pair Share routine
promotes understanding through active reasoning and explanation. Because
students are listening to and sharing ideas, Think Pair Share encourages students
to understand multiple perspectives.
Application: When and Where can it be used?
Think Pair Share can be applied at any given moment in the classroom. For
example, when approaching a solution, solving a math problem, before a science
experiment, or after reading a passage or chapter of a book you may ask students
to take a moment to think about a particular question or issue and then turn to
their neighbor and share their thoughts. Sharing can also be done in small groups.
Some times you will want to have pairs or groups summarize their ideas for the
whole class.
Launch: What are some tips for starting and using this routine?
When first introducing the routine, teachers may want to scaffold students' paired
conversations by reminding them to take turns, listen carefully and ask questions
of one another. One way to ensure that students listen to each other is to tell
students that you will be calling on individuals to explain their partners thinking, as
opposed to telling their own thoughts.

COMPASS POINTS
A routine for examining propositions
1. E = Excited
What excites you about this idea or proposition? What’s the upside?
2. W = Worrisome
What do you find worrisome about this idea or proposition? What’s the
downside?
3. N = Need to Know
What else do you need to know or find out about this idea or proposition?
What additional information would help you to evaluate things?
4. S = Stance or Suggestion for Moving Forward
What is your current stance or opinion on the idea or proposition? How
might you move forward in your evaluation of this idea or proposition?
Purpose: Why use this routine?
To help students flesh out an idea or proposition and eventually evaluate it.
Application: When and Where can it be used?
This routine works well to explore various sides and facets of a proposition or idea
prior to taking a stand or expressing an opinion on it. For instance, the school may
be considering the idea of a dress code, a teacher might present the class with
idea of altering the room arrangement, a character in a book might be confronted
with making a choice, a politician might be putting forth a new way of structuring
taxes, and so on.

Encourage students to make their thinking visible by asking them to write or draw
their ideas before and/or after sharing. Journals can also be useful. Student pairs
can report one another's thoughts to the class and a list of ideas can be created in
the classroom.

Launch: What are some tips for starting and using this routine?
The routine needs to be modeled with the whole group initially with responses
recorded for the entire class to see. This enables students to build on each other’s
ideas. You might record responses using the directions of a compass to provide a
visual anchor. That is, draw a compass in the center of the board and then record
responses corresponding the appropriate direction: E, W, N, or S. It is generally
easiest for students to begin with what is exciting or positive about the idea or
proposition and then move to worrisome and need to know. Students might be
asked to write down their individual stance or suggestion for moving forward after
the initial group discussion.

This routine is adapted from Frank Lyman: Lyman, F. T. (1981). The Responsive
Classroom Discussion: The Inclusion of All Students. In A. Anderson (ED),
Mainstreaming Digest (PP. 109-113). College Park: University of Maryland Press.

You can also ask students to make an initial judgment or evaluation of the idea or
proposition before doing the compass points and then ask them how their
thinking has changed after discussion using the compass points routine.

CIRCLE OF VIEWPOINTS ROUTINE
A routine for exploring diverse perspectives
Brainstorm a list of different perspectives and then use this script skeleton
to explore each one:
1. I AM THINKING OF ... the topic... FROM THE POINT OF VIEW OF ...
the viewpoint you've chosen
2. I THINK ... describe the topic from your viewpoint. Be an actor - take on
the character of your viewpoint
3. A QUESTION I HAVE FROM THIS VIEWPOINT IS ... ask a question
from this viewpoint
WRAP UP: What new ideas do you have about the topic that you didn't
have before? What new questions do you have?
Purpose: What kind of thinking does this routine encourage?
This routine helps students consider different and diverse perspectives involved in
and around a topic. Understanding that people may think and feel differently
about things is a key aspect of the Fairness Ideal.
Application: When and Where can it be used?
This routine can be used at the beginning of a unit of study to help students
brainstorm new perspectives about a topic, and imagine different characters,
themes and questions connected to it. It can be used after reading a book or
chapter. Provocative topics and issues are encouraged and the routine also works
especially well when students are having a hard time seeing other perspectives or
when things seem black and white. The routine can be used to open discussions
about dilemmas and other controversial issues.
Launch: What are some tips for starting and using this routine?
After identifying a topic, ask students to brainstorm various viewpoints about this
topic. This can be done solo, or as a class, but make sure to give the initial
brainstorm enough time for students to really stretch and explore diverse ideas. If
students need help thinking of different viewpoints, try using the following
prompts:
> How does it look from different points in space and different points in time?
> Who (and what) is affected by it?
> Who is involved?
> Who might care?
18

Assessment Task Sheet > Recount

Assessment Task Sheet > Recount

School of the Air Magazine Article

School of the Air Magazine Article

Students will role play being a student of the School
of the Air either in present time or the past and write
a recount of a typical or extraordinary day.?

Students will role play being a student of the School
of the Air either in present time or the past and write
a recount of a typical or extraordinary day.?

Students

Students

You are living on your parent’s remote property and are a student at the
School of the Air. You don’t see your classmates very often as you all live
on properties many hours away from each other. One way you have to
learn about each other is through the school’s magazine. Each term your
teacher likes you all to submit an article for the magazine. This term she
would like to know what your days are like.

You are living on your parent’s remote property and are a student at the
School of the Air. You don’t see your classmates very often as you all live
on properties many hours away from each other. One way you have to
learn about each other is through the school’s magazine. Each term your
teacher likes you all to submit an article for the magazine. This term she
would like to know what your days are like.

Task

Task

Pick a day that has happened recently where you have either been very
busy or something interesting has happened and write a recount of the
day for the magazine. Include as much as you can of what has happened
so your friends find it interesting.

Pick a day that has happened recently where you have either been very
busy or something interesting has happened and write a recount of the
day for the magazine. Include as much as you can of what has happened
so your friends find it interesting.

Requirements

Requirements

> Write it as a recount of your day
> Base your personal recount on information that could be factual /

> Write it as a recount of your day
> Base your personal recount on information that could be factual /

realistic for the time and situation.

> Include the events of the day, written in the order that they happened
and past tense.

> Demonstrate that you understand what life may have been like for
these children.
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realistic for the time and situation.

> Include the events of the day, written in the order that they happened
and past tense.

> Demonstrate that you understand what life may have been like for
these children.
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Way above level

Content

Content

Generic Structure

Presentation

Above Level

Assessment Rubric

At level

Is approaching the
standard expected

Is performing below
the standard expected

Independently and
empathetically explores a
point of view.

Independently explores a
point of view

Writing explores the
point of view of children
living in the outback.

With assistance explores a
point of view of children
living in the outback.

Writing demonstrates
understanding of life for
children living in the
outback.

Independently presents
ideas which are
representative of the
reality.

Ideas are representative
of the reality.

With assistance presents
ideas which are
representative of the
reality.

Independently provides
detailed comparisons of
objects and places have
changed over time.

Independently compares
objects from the past
with those from the
present and consider
how places have
changed over time.

Ideas compare objects
from the past with those
from the present and
consider how places
have changed over time.

With assistance ideas
compare objects from
the past with those from
the present and consider
how places have changed
over time.

Independently poses
detailed and thorough
questions about past and
present objects, people,
places and events.

Independently poses
questions about past and
present objects, people,
places and events.

Poses questions about
past and present objects,
people, places and
events.

Student requires prompts
to pose questions about
past and present objects,
people, places and
events.

Questions about past and
present objects, people,
places and events are
teacher generated or
incomplete.

Independently locates and
collects detailed collects
data and information from
observations and from
sources provided.

Independently collects
data and information
from observations and
identifies information and
data from sources
provided.

Collects data and information from observations and identifies
information and data
from sources provided.

With assistance, collects
data and information
from observations and
identifies information and
data from sources
provided.

Collection of data is
teacher guided or
incomplete.

Independently uses
identifiable text structures
and language features of a
recount to produce a
detailed and believable
text.

Independently uses
identifiable text structures
and language features of
a recount.

Uses identifiable text
structures and language
features of a recount.

With assistance, uses
identifiable text structures
and language features of
a recount.

Teacher guided or
incomplete.

Little evidence of use of
identifiable text structures
and language features of
a recount.
Text is teacher generated
or incomplete.
Text shows little knowlIndependently creates a
Creates a short imaginative With assistance creates a
Independently creates a
edge of text structure and
text using growing knowl- short imaginative text
short imaginative text using short imaginative text
language features, is
edge of text structure and
using growing knowledge
growing knowledge of text using growing knowledge
teacher generated or
of text structure and
language features for
of text structure and
structure and language
language features for
familiar audience, selecting language features for
incomplete.
features for familiar
familiar audience, selecting print and multimodal
familiar audience, selecting Little effort in selecting
audience, selecting print
print and multimodal
elements appropriate to
print and multimodal
multimodal elements to
and multimodal elements
elements appropriate to
the audience and purpose. elements appropriate to
enhance presentation.
appropriate to the
the audience and purpose.
the audience and purpose.
audience and purpose.

Grammar and
Spelling

Independently uses
capital letters, full stops
and other punctuation
marks appropriately.

Independently uses
capital letters and full
stops appropriately.

Uses capital letters and
full stops appropriately.

With assistance and
prompting uses capital
letters and full stops
appropriately.

Little attempt to use
capital letters and full
stops is teacher corrected.

Independently spells
familiar and high
frequency words correctly.
Uses knowledge of letter
patterns and morphemes
to write unfamiliar words.
Consciously chooses
vocabulary to suit
audience.

Independently spells
familiar and high
frequency words
correctly. Uses
knowledge of letter
patterns and morphemes
to write unfamiliar
words.

Spells familiar and high
frequency words
correctly. Uses
knowledge of letter
patterns and morphemes
to write unfamiliar
words.

With assistance spells
familiar and high
frequency words
correctly. Uses
knowledge of letter
patterns and morphemes
to write unfamiliar
words.

Little attempt to spell
familiar and high
frequency words
correctly. Little evidence
of knowledge of letter
patterns and morphemes
to write unfamiliar
words.

Independently uses a
variety of simple and
compound sentences.

Independently uses
simple and compound
sentences.

Uses simple and compound sentences.

With assistance uses
simple and compound
sentences.

Uses simple sentences
only.

Self Assessment
How I think I did.

Comments

The part I enjoyed the most was:

I need to work on:

A new idea I had for next time is:

